2019-20 Title IA Schoolwide Review
Skiatook Elementary
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STEP 1: Assign a Schoolwide Program Review Team
●

The Schoolwide Review Team has the same members as the Schoolwide Implementation Team.

STEP 2: Collect Data

NWEA
Number and Percentage of ALL Students at Each Level of Proficiency
NWEA – Students Scoring at or above Benchmark (NWEA Grade Report Students At or
Above Norm Grade Level Mean RIT)
Grade Level

Math

Reading

MOY 2019-20

MOY 2018-19

MOY 2019-20

MOY 2018-19

2

46.5%*

61%

63.7%

64.2%

3

52.6%*

55.7%

63.4%

62%

* 2019-2020 2nd Grade students began taking the 2-5 Growth Assessment.
NWEA – Students Scoring at or above Benchmark (NWEA Grade Report Students At or
Above Norm Grade Level Mean RIT)
MOY 2019-20SY Gender Comparisons

Grade Level

Math

Reading

Female

Male

Female

Male

2

43%

51%

65%

62%

3

49%

56%

67%

60%

NWEA – Students Scoring at or above Benchmark (NWEA Grade Report Students At or
Above Norm Grade Level Mean RIT)
MOY 2019-20SY Race Comparisons

Grade Level
Math

Reading

Am Indian

Black

White

Other

Am Indian

Black

White

Other

2

37%

*

53%

*

61%

*

67%

*

3

57%

**

51%

*

71%

**

59%

*

*3 Students (N < 10, Cannot Calculate), ** 4 Students (N <10, Cannot Calculate)
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Data Profile – See Appendix A
Parent Survey Data & Teacher Admin Survey Data – See Appendix B
STEP 3: Analyze and Interpret the Data
●

Guiding Questions:
1) Is there significant improvement in student achievement? Can this improvement be
attributed to actions in the Schoolwide Plan?
No, Reading saw a 1.5% gain in third grade but second grade stayed much the same. Math
dropped for both grade levels.
2) What are the strengths and critical needs areas? Are these the same as the previous
year?
Same as last year.

3) Are there any trends in the data that raise new concerns or show any deficiencies in the
current Schoolwide Plan?
The Math drop is concerning. A possible contributing factor is the second grade began
taking the math/reading growth 2-5 instead of K-2.
STEP 4: Review the Current Schoolwide Plan – See Appendix C for the Schoolwide Plan
●

Guiding Questions:
1) Are all 10 components being implemented?
 Yes
2) Do the strategies listed in the 10 components sustain the strengths of the school and
close the gaps?
Yes, but we were unable to complete the plan.
3) Do any of the strategies listed in the 10 components need modifications?
No
4) Have the focus goals been met? If not, what were/are the barriers to reaching these
goals?
Not enough information at this time.

1

2

Focus Goals
The percentage of teachers Embedding Weekly Literacy/Writing Activities will be
100% by the end of the 2019-20 school year as measured by the documentation
included in Curriculum Mapper viewed by building administrators in May 2020.
The percentage of students in 3rd grade scoring Proficient or higher in Reading
will increase from 47% to 60% by the end of the 2019 - 2020 school year as
measured by the OSTP administered in April, 2020.

Met?
No

?
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3

4

5
6

The percentage of students in 3rd grade scoring Proficient or higher in Math will
increase from 53% to 65% by the end of the 2019 - 2020 school year as
?
measured by the OSTP administered in April, 2020.
The 2nd grade students will increase the median NWEA Reading score from 180
to 189 by the end of 2019 - 2020 school year as measured by the end of year
?
NWEA assessment.
The 2nd grade students will increase the median NWEA Math score from 182 to
192 by the end of 2019 - 2020 school year as measured by the end of year NWEA
?
assessment.
Percentage of SE students reported as chronically absent will decrease from 21%
?
to 15% in May 2020.
If Goal Was Not Met, What Barriers Existed: Unsure if goals were due to Covid-19, and the OSTP which
was not administered this year.

5) Are the focus goals still the priority of the school? Why or why not?
Yes. Reading and Math will continue to be major focuses of the school. Attendance plays a
major role in all of the academic areas.
6) Are there any actions on the timeline that have not been completed? Why or why not?
We do not know as we did not administer the OSTP this year.
STEP 5: Discuss New Areas of Concern and Make Necessary Modifications to the Schoolwide Plan
●

Guiding Questions:
1) What are the areas of need? Is there data to support the need?
Needs continue to be Reading and Math. NWEA data confirms.
2) How will the existing plan need to be modified to meet these needs?
Goals will be similar but with information from a different assessment source.
3) How will the changes be implemented in the next school year? Who will be responsible?
Using the NWEA data, we will design interventions for small groups with a focus on those
students’ areas of concern.
4) What is the timeline for implementation for the next year?
We will begin implementation of our small groups once we take our first assessment the
third week of school.
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STEP 6: Transition to FY20 New Schoolwide Plan Format (The new Schoolwide Plan Template can be
found in Appendix D).
1)

What changes to the plan need to be made to meet the expectations of the 1. Parent &
Community Stakeholder Involvement section?
a) Using the Needs Assessment in the Schoolwide Review, what needs exist among those
who represent the most at-risk students? Develop and explain specific strategies that
address those needs?
Components of the Schoolwide Review Needs Assessment will identify the needs
at-risk students. Northwest Evaluation Association (NWEA) data will be disaggregated
into race and gender to identify at-risk student groups. A Data Profile that examines
gender, race, economic disadvantaged students, attendance, tardy rate, mobility rate,
truancy rate, English Learners and student behavior will be a part of the Needs
Assessment. The qualifications of teachers that serve the school will also be a part of the
Data Profile.
b) Describe the steps taken to ensure that parents/community stakeholders who serve
on the Schoolwide Team reflect the demographic composition of the school. Further
describe how the parents/community stakeholders on the Schoolwide Team
participate in the development and monitoring of the Schoolwide Plan.
The Schoolwide Team will consist of parents/community stakeholders, parent
liaison, teachers, principal, and district administration. The school principal will be
purposeful in including parents and/or community stakeholders who reflect the school
demographic composition to serve on the Schoolwide Team. Parents and/or community
stakeholders will develop the Schoolwide Plan during the Schoolwide Plan meeting
during the Fall of each school year. During the development of the Schoolwide Plan, the
Needs Assessment that is included in the previous school year’s Schoolwide Review will
be evaluated to determine the needs of the Schoolwide Plan. The parents and/or
community stakeholders will monitor the effectiveness of the Schoolwide Plan during the
Schoolwide Review process during the Spring of each school year. Additionally, the
principal and teachers who serve on the Schoolwide Team will monitor the effectiveness
of the Schoolwide Plan throughout the school year.
c) Describe how the school vision and mission for student success are collaboratively
developed based on the beliefs and values of the school community, including families
and community stakeholders who represent the most at-risk students.
The mission of Skiatook Public Schools is to provide a safe, positive, and enriched
learning environment where students, staff, and parents are challenged by high
expectations, dedicated to helping all students succeed, and committed to working
together to foster a district of excellence. This mission was developed by the District
Curriculum Committee. The District Curriculum Committee is comprised of
parents/community stakeholders, teachers, counselors, principals, and district
administrators from each school site. Members of the Schoolwide Team serve on the
District Curriculum Committee.
During the school mission evaluation process the District Curriculum Committee
ensures that components of the Title I Schoolwide Plan are included in the school
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mission. The beliefs and values of the school community are determined in part using
the Parent Survey and Teacher Survey included in the Schoolwide Review.
d) Describe how the Title I Schoolwide Plan, as well as all communication regarding its
development, evaluation, and revision processes, are available in languages and
formats accessible for every family and community stakeholder of the school.
The Schoolwide Plan, which includes a narrative of its development, evaluation,
and revision process, will be placed on the school website in both English and Spanish.
2) What changes to the plan need to be made to meet the expectations of the 2.
Comprehensive Needs Assessment section?
a) Includes a variety of data, including performance (e.g., local and state student
assessment data) and non-performance student data (e.g., student attendance), and
process data about the schools system (e.g., diagnostic review) and perception data,
gathered from several sources.
Components of the Schoolwide Review Needs Assessment will identify the needs
at-risk students. Northwest Evaluation Association (NWEA) data will be disaggregated
into race and gender to identify at-risk student groups. A Data Profile that examines
gender, race, economic disadvantaged students, attendance, tardy rate, mobility rate,
truancy rate, English Learners and student behavior will be a part of the Needs
Assessment. The qualifications of teachers that serve the school will also be a part of the
Data Profile. Perception data is also obtained and evaluated through a Parent Survey
and a Teacher Survey.
b) Includes detailed analysis of performance and non-performance data for each student
subgroup identified in Section 1111(c)(2) of ESSA (economically disadvantaged
students, students from major racial and ethnic groups, children with disabilities, and
English learners).
A Data Profile that examines gender, race, economic disadvantaged students,
attendance, tardy rate, mobility rate, truancy rate, English Learners and student
behavior will be a part of the Needs Assessment. Oklahoma State Testing Program
performance data will be utilized to identify economically disadvantaged, racial/ethnic,
children with disabilities, and English Learner group trends. Non-performance data for
each subgroup will be determined
c) Examines student, teacher, school and community strengths and needs.
The qualifications of teachers that serve the school will also be a part of the Data
Profile. Perception data is also obtained and evaluated through a Parent Survey and a
Teacher Survey to determine teacher, school, and community strengths and needs.
d) School leadership, in collaboration with families and community stakeholders,
identifies a manageable number of priorities, at the right level of magnitude and
aligned with the Needs Assessment, for school improvement.

Approved May 2019, Meets ESSA Requirements, Page 6

During the Schoolwide Review and Schoolwide Planning process the Schoolwide
Team identifies priorities identified through the Needs Assessment to ensure school
improvement.
e) Evidence shows that the school’s Title I Schoolwide Plan and cycle of continuous
improvement have improved outcomes for all students, particularly those most
at-risk.
The evidence of the Schoolwide Plan cycle of continuous improvement will be
determined through Collaborative Team formative assessment data, NWEA data, and
classroom data. The focus on data will improve the outcome of ALL students, including
those at-risk.
3) What changes to the plan need to be made to meet the expectations of 3. Schoolwide
Plan Strategies section?
a) Strategies provide a detailed, enriched, and accelerated curriculum for all students,
including each of the subgroups, according to their needs.
The expectations of the Schoolwide Plan is for ALL students to be successful
academically. The focus on individual student performance will occur in Collaborative
Teams. During the Collaborative Team process teachers will utilize formative
assessment data to develop individualized, research-based instructional strategies to
enrich and meet the needs of ALL students (including subgroups).
b) The school provides multiple opportunities and evidence-based interventions for
students in need, and activities that address the outcomes of the Comprehensive
Needs Assessment in a way that will result in significant improvements in student
learning.
The Collaborative Team provides multiple opportunities to improve student
learning through Tier1 and Tier 2/3 interventions. Both Tier 1 and Tier 2/3 intervention
that are developed are developed utilizing John Hattie Visible Learning research-based
instructional strategies.
c) Timely, effective and additional assistance is provided for students experiencing
difficulty mastering the State’s standards through activities which may include:
counseling, school-based mental health programs, specialized instructional support
services, mentoring services, postsecondary education preparation, preschool children
transition to local elementary school programs.
The Tier 2 and Tier 3 academic interventions that are developed through the
Collaborative Team process are timely and effective and delivered through dedicated
Response to Intervention time. Tier 1, 2, and 3 behavior/whole child interventions have
also been developed by the Site Guiding Coalition. These behavior/whole child supports
include counseling, school-based mental health programs through CREOKS, and
transition programs.
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d) The school uses clear criteria and processes for student participation in tiered model
to prevent and address behavior problems and early intervention services.
Tier 2 and Tier 3 behavior/whole child support criteria and processes are clearly
developed and defined. (See attached Site RTI Pyramid)
e) The school uses clear criteria and processes for making decisions regarding level and
length of student participation in tiered supports.
Tier 2 and Tier 3 behavior/whole child support criteria and processes are clearly
developed parameters of length of student participation are determined. (See attached
Site RTI Pyramid)
f)

The school offers a range of extended learning opportunities within and beyond the
school day and the school year.
Student learning is extended beyond the school day and school year through
Summer School programs.

g) Professional development and other activities are offered for teachers,
paraprofessionals, and other school personnel to improve instruction and use of data
from academic assessments.
Professional development that addresses Collaborative Teams formative
assessments and instructional strategy development is offered each year for Teachers,
Paraprofessionals, and Administrators.
h) The school uses clear, diverse strategies to recruit and retain effective teachers,
particularly in high need subjects.
No teachers are interviewed for a position unless they are qualified. All
Paraprofessionals have appropriate qualification requirements as well. All students will
be taught by teachers who are licensed and certified to teach in Oklahoma. Every
teacher will be certified to teach the grade or subject they are assigned to teach.
Teachers must be knowledgeable of the content taught and use best practice
methodologies. Teachers must be skilled in classroom management and parent
communications. Professional development will occur with little time outside the
classroom. Teachers should have high attendance and limited tardies. The teacher
evaluation system should encourage growth through the creation of a personal
professional development plan. Diverse strategies are utilized to recruit effective
teachers.
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4) What changes to the plan need to be made to meet the expectations of the 4.
Coordination and Integration section?
a) Leverages sufficient resources (e.g., fiscal, human, time) to improve student
outcomes.
Fiscal responsibility is a top priority. Each year during the Schoolwide Review the
effectiveness of fiscal spending is evaluated by the Schoolwide Team. The time required
for students, teachers, and principals to immerse themselves in the Collaborative Team
culture is constantly evaluated to ensure that human resources are utilized to the fullest.
b) Leverages funding streams to connect the reform strategies developed.
Funding streams are aligned to support a very focused path of school reform.
The school reform of creating a Collaborative Teams culture is a district-wide reform that
is a multi-year commitment.
c) Outlines how the school will meet the intents and purposes of each funding source.
Funds are not expended until it is determined that it meets the purpose of the
funding source. The intent and purpose of each funding source is the guiding parameter
that determines appropriate spending.
d) Outlines how funds from Title I and other State and Federal education programs will
be used to meet the intent and purpose of the programs.
State and Federal education program funds are spent to support the very
focused path of school reform, Collaborative Teams. Funds are not expended until it is
determined that it meets the purpose of the funding source.
5) What changes to the plan need to be made to meet the expectations of the 5. Evaluation
& Plan Revision section?
a) School leadership, including families and community stakeholders, regularly monitors
and adjusts implementation of the Title I Schoolwide Plan based on short and
long-term goals for student outcomes, as well as measures to evaluate high-quality
implementation.
The Schoolwide Review will occur in the Spring of each school year. During this
review the Schoolwide Team (parent/community stakeholders, teachers, principals) will
evaluate the high-quality implementation of the Schoolwide Plan. During this
Schoolwide Review the team will examine short and long-term goals for student
outcomes. The Site Guiding Coalition will regularly monitor and adjust the
implementation of Collaborative to provide real-time adjustments to the Schoolwide
Plan if warranted.
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b) The monitoring and revision of the Title I Schoolwide Plan includes regular analysis of
multiple types of data (e.g., student learning, demographic, process, perception) and
necessary adjustments are made to increase student learning.
During the Schoolwide Review, multiple data types will be analyzed. The goal of
the Schoolwide Team during the Schoolwide Review is to ensure that systems are in
place to allow for a higher level of learning for ALL students.
c) School leadership, including families and community stakeholders, and instructional
staff regularly analyze interim and summative assessment data to evaluate
instructional practices, determine patterns of student achievement, growth, and
changes in growth gaps across classrooms, grade levels, and content areas.
The Collaborative Team process evaluates formative data and develops research
based instructional activities from that data. Formative data is also utilized to provide
Tier 2 and Tier 3 Response to Intervention to address changes in growth gaps across
classrooms, grade levels, and content areas. The Site Guiding Coalition nurtures the
Collaborative Team culture.

STEP 7: Notify Parents and Stakeholders of Results of the Annual Review and the Modifications to the
Schoolwide Plan.
● Guiding Question:
1) How will parents and stakeholders be notified? Where will required documentation be
stored?
Finalized Schoolwide Review documents will be placed on the district website. Documents will be
posted in English and Spanish.
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Appendix A: Data Profile
Data Profile (Include last three (3) years of data)
1. Student Enrollment by Gender
Year

Total Enrollment

# Male

% Male

# Female

% Female

2019-2020

356

181

50.8%

175

49.2%

2018-2019

390*

207

53%

183

46.9%

2017-2018

177

89

50.2%

88

49.8%

rd

*3 Grade Added to Skiatook Elementary
2. Student Enrollment by Ethnicity
Year

Total
Enrollment

%
Black

%
American
Indian

%
Hispanic

%
Asian/
Pacific
Islander

%
White

%
Two or More
Races

2019-2020

356

1.1%

45.7%

7.8%

0.3%

53.1%

14%

2018-2019

390

1.5%

39.7%

5.38%

0%

53.3%

0%

2017-2018

177

.5%

25.4%

2.2%

1.1%

61%

9.6%

3. Students Eligible for Free and Reduced Lunch Program (Oct 1 Count)
Year
Number
2019-2020
168

Percent of Population
45.5%

2018-2019

189

51%

2017-2018

101

56.7%

4. Students Participating in Title I Programs
Year
Program Enrollment

Percent of Population

2019-2020

356

100%

2018-2019

390

100%

2017-2018

190

100%

5. Student Attendance
Year

Average Daily
Attendance

Percent of
Student
Population

# Male

% Male

# Female

% Female

2019-2020

322.881

96.3%

175

51%

168

48.97%

2018-2019

164.67

94.9%

207

53%

182

46.9%

2017-2018

161.70

94.5%

97

50.2%

96

49.7%
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6. Student Tardy Rate
Year

Average Daily
Attendance

Percent of
Student
Population

# Male

% Male

# Female

% Female

2019-2020
2018-2019

329.166
349.508

98.20%
97.64%

175
207

51%
53%

168
183

48.97%
46%

2017-2018

174.018

97.24%

97

50.2%

96

49.7%

7. Student Mobility Rate
Full Academic Year (FAY)

Non Full Academic Year (NFAY)

# Students

% Student
Population

# Students

% Student
Population

2019-2020

325

94.75%

18

5.24%

2018-2019

351

90%

39

10%

2017-2018

157

85.6%

26

13.4%

Year

8. Student Truancy Rate
Year

Average Daily Truancy

Percent of Student Population

2019-2020

0

0

2018-2019
2017-2018

0
0

0
0

9. Students Identified as English Language Learners (ELL)
Year

Program Enrollment

Percent of Student Population

2019-2020

6

2%

2018-2019
2017-2018

3
0

0.7%
0

10. Student Behavior
Year

Average Daily Referrals

Average Daily In-School
Suspensions

Average Daily
Out-of-School
Suspensions

2019-2020

.40

.08

.02

2018-2019
2017-2018

1.09

.27

.045
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11. Highly Qualified Teachers (HQT) and Paraprofessionals
Number of Certified Teachers

Number of HQT

Number of Non HQT

18

17

1

Number of Paraprofessionals

Number of HQT Paraprofessionals

Number of Non HQT
Paraprofessionals

9

9

0

12. Teaching Experience

Years of Experience

Number of Certified Teachers

0-3

3-5

6-10

11-15

15-20

20+

18

5

3

2

2

3

3

13. Education
Degree Received

Number of Certified
Teachers

Bachelor’s

Bachelor’s
+ 15

18

17

0

Master’s

Master’s
+15

Doctorate

1

0

0

National
Board
Certificatio
n

0
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Appendix B: Parent Survey Data & Teacher Admin Survey Data
Teacher/Admin Survey
Title I Component 1: School leadership uses a collaborative process to develop vision,
beliefs, mission, and goals.

Title I Component 1: School planning team collects, manages, and analyzes data from
multiple data sources.

Title I Component 2: All teachers use test scores, including pre- and post-test results, to
identify instructional and curriculum gaps, modify units of study, and reteach as
appropriate.
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Title I Component 2: School leadership provides sufficient instructional resources that
are used by teachers and students for standards-aligned learning activities.

Title I Component 2: School leadership and all staff regularly evaluate their progress
toward achieving the expected impact on classroom practice and student performance
specified in the plan.

Title I Component 3: All teachers use instructional strategies and activities that are
differentiated to meet specific student learning needs.
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Title I Component 3: All teachers demonstrate the content knowledge necessary to
challenge and motivate students to high levels of learning.

Title I Component 4: All staff (principals, teachers, and paraprofessionals) participates in
professional development that is high quality, ongoing, and job-embedded.

Title I Component 5: School leadership uses effective strategies to attract highly
qualified and highly effective teachers.
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Title I Component 6: School leadership and all teachers implement strategies such as
family literacy to increase effective parental involvement.

Title I Component 6: All school staff maintains timely and accurate academic, behavioral,
and attendance information to parents.

Title I Component 7: School leadership and staff actively pursue relationships to support
students and families as they transition from grade to grade, building to building, and
beyond high school.
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Title I Component 7: Instructional teams identify key curriculum vertical transition points
between and among early childhood and elementary school; elementary and middle
school; and middle school and high school to eliminate unnecessary overlaps and close
curricular gaps.

Title I Component 8: All teachers and nonteaching staff are involved in decision-making
processes related to teaching and learning.

Title I Component 9: All students have access to academic and behavioral supports
including tutoring, co- and extra-curricular activities, and extended learning
opportunities (e.g., summer bridge programs, Saturday school, counseling services, and
competitive and noncompetitive teams).
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Title I Component 9: School leadership ensures that instructional time is protected and
allocated to focus on curricular and instructional issues, including adding time to the
school day as necessary.

Title I Component 10: School leadership allocates and integrates state and federal
program resources to address identified student needs.
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Parent Survey
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Appendix C: Schoolwide Plan
2019-20 Schoolwide Plan in SSO: Skiatook Elementary (SE)
Comprehensive Needs Assessment
●

●

Needs Assessment Step 1: Identify Planning Team
o Name of Site Principal: Christy White
o Enter the Last Date the LEA review/revised the Schoolwide Plan: 9/6/19
o Person Completing Plan: Christy White
o Team Members:
o Name: Christy White
o Constituent Group: Principal
o Name: Baylee Branscum
o Constituent Group: Teacher
o Name: Meighan Clifton
o Constituent Group: Teacher
o Name: Jennifer Lathrop
o Constituent Group: TIA Reading Specialist
o Name: Laura Langley
o Constituent Group: Parent Liaison
o Name: Alyson Williams
o Constituent Group: Parent
Needs Assessment Step 2-6
o Step 2: Clarify Vision for Reform (Prior to collecting and analyzing data, the planning
team in conjunction with the school staff should meet and discuss the vision for reform.
The collective vision should define student success. The goals and programs identified in
the Schoolwide/School Improvement Plan should align with this vision. Funds should be
used based on assessment of needs and aligned with measurable goals.)
▪ The mission of Skiatook Public Schools is to provide a safe, positive, and
enriched learning environment where students, staff, and parents are
challenged by high expectations, dedicated to helping all students succeed, and
committed to working together to foster a district of excellence. The mission is
emphasized in every aspect of the school system. The mission is instrumental in
the Title I Schoolwide Plan. The expectations of the Schoolwide Plan is for ALL
students to be successful academically. The vision for the reform to be
addressed using Title I funds is to focus on the individual academic performance
of all students and addressing the individual academic needs of each student.
The focus on individual student performance will occur in Data Teams. All
faculty and administrators are committed to the Data Team process and will
continue to receive professional development on improving the process. Data
Teams meetings will occur on a consistent basis and the discussions that occur
during those Data Team meetings will not only strengthen student learning in
will strengthen educational practice. The data that will help guide Data Teams
include Oklahoma State Testing Program (OSTP) assessments, Northwest
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o

o

Evaluation Association (NWEA) Growth Assessments, Common Formative
Assessments, and Benchmarks.
Step 3: Create School Profile (The school profile is a data-driven description of the
school's current status. At a minimum, schools should assess the current status in the
focus areas which significantly affect student achievement: student needs, curriculum
and instruction, professional development, family and community involvement, and
school environment and organization.)
▪ SE is located in Skiatook, Oklahoma. Skiatook is a rural community that is
located 30 miles northwest of Tulsa, Oklahoma. Skiatook has a population of
12,758. Only 18.1% of adults over the age of 25 in Skiatook, Oklahoma have a
college degree compared to a 23.7% state average. Demographic information
for Skiatook Public schools is 59.8% Caucasian, 0.9% Black, 0.2% Asian, 7%
Hispanic, 23.3% Native American, and 8.5% Two or More Races (Office of
Educational Quality and Accountability, 2017).
▪ Student Needs: Data from OSDE's A-F Report Card, Literacy First, OSTP
assessments, Northwest Evaluation Association (NWEA) Growth Assessments in
ELA and math, Benchmarks in science and social studies, and Common
Formative Assessments (CFAs) will determine the student academic needs. The
school will further determine ways in which to effectively reach students
identified as Bottom Quartile students on the OSDE's A-F Report Card.
Demographic student data will be utilized in determining non-academic needs
of the students.
▪ Curriculum and Instruction: The curriculum and instruction will focus on the
academic needs of the students by utilizing Data Teams in the areas of ELA,
math, science, and social studies. Teachers will also be tracking appropriate
student growth in the areas of math and ELA by utilizing NWEA Growth
Assessment data. Data from the NWEA Growth Assessment will be used to
develop an individualized learning path within Study Island and Compass
software which will further increase student achievement. Imagine Learning
software will be used to address reading intervention needs.
▪ Professional Development, Family & Community Involvement: Professional
development will be utilized to strengthen the Data Team process and NWEA
Growth Assessment curricular interventions. Professional development will also
address the embedding of literacy and the use of literacy within a digital
learning environment. SE staff and administration understands the importance
of family and community involvement and actively seeks out opportunities to
improve participation.
Step 4: Identify Data Sources (The planning team is responsible for gathering and
organizing data related to the focus areas in the school profile. Quantitative and
qualitative academic data (benchmarks, common formative assessments, progress
monitoring), and non-academic data (student surveys, attendance, suspensions,
graduation rates, etc.) should be used.)
▪ Student Achievement Data includes: NWEA Growth Assessment, Literacy First,
Common Formative Assessments, and Student Report Cards. Perception Data
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o

o

includes Parent Surveys and Teacher Surveys. Demographic Data includes:
Attendance, Special Education, and Low Income.
Step 5: Analyze Data (As the planning team analyzes the data, the gaps between the
current status of the school and the established vision for reform should become more
apparent. The strengths, weaknesses and need should become the basis for goals and
strategies that should be developed in the written Schoolwide/School Improvement Plan.
Results of the data analysis should be summarized and presented to all stakeholders.)
▪ The triangulation of data will occur through the collection of multiple types of
student data. NWEA Growth Assessment testing occurs at the beginning,
middle, and end of each school year. Literacy First assessments help populate
the data picture for each student. Common Formative Assessment data that is
collected within Data Teams occurs monthly. The utilization of multiple sources
of data is critical to effective data triangulation. The data will be collected after
the assessments are complete by the school principal and all data is examined
within the confines of the Title I Schoolwide Planning Team to ensure effective
implementation of the 10 required components of a Schoolwide Plan.
▪ Perception data will collected through surveys administered in the spring. The
Teacher and Parent Survey results will be tallied by the school principal and all
the results will be examined within the confines of the Title I Schoolwide
Planning Team to ensure effective implementation of the 10 required
components of a Schoolwide Plan.
▪ Demographic data will be collected by the school principal and guide the Title I
Schoolwide Planning Team to ensure effective implementation of the 10
required components of a Schoolwide Plan.
Step 6: Schoolwide flexibility/Consolidation of Funds. [ESSA, Section 1114(b)(7)(B)]
(Schoolwide schools may use the flexibility available to them to coordinate and integrate
services, or combine most federal, state and local funds to provide these services with
the aim of upgrading the entire educational program and helping all students reach
proficient and advanced levels of achievement. If implementing schoolwide flexibility,
describe the activities and services the school implements when it coordinates federal,
state and/or local funds. If implementing consolidation of funds, also describe how the
intent and purpose of each consolidated program is met.)
▪ Title I, II, IV, and VI funds are coordinated with Special Education funds

and state funds to create a school site that provides an education that
addresses the needs of all students.
o Step 7: Schoolwide Consolidation of Funds (New to 2019-20SY Plan)
(Schoolwide schools may combine most federal, state and local funds to provide these services
with the aim of upgrading the entire educational program and helping students reach
proficient and advanced levels of achievement. Describe the activities and services the
school implements when it consolidates federal, state and/or local funds.)
▪ Skiatook Public Schools does not consolidate Title IA and Title IIA funds.
Reform Strategies (Reform strategies are instructional strategies that 1) provide opportunities for all
children, including each of the subgroups of students to meet the challenging State academic standards;
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2) strengthen the academic program in the school, increase the amount and quality of learning time, and
help provide an enriched and accelerated curriculum, which may include programs, activities, and
courses necessary to provide a well-rounded education; and 3) address the needs of all children in the
school, but particularly the needs of those at risk of not meeting the challenging State academic
standards.)
Guiding Questions
Evidence-based Strategies
- What evidence-based strategies are being used in the classroom?
- Which instructional strategies should be utilized to meet the needs of the students?
- What data is collected to determine if instructional strategies are effective?
- How is the use of various instructional strategies monitored by the administration?
- Are daily objectives posted in the classroom using student friendly language?
- Have teachers been trained to support the core academics in their own subject matter?
Curriculum Alignment
- How is curriculum aligned with Oklahoma Academic Standards?
- Are students knowledgeable of Oklahoma Academic Standards?
- Have teachers created curriculum maps and/or pacing calendars?
- Do teachers collaborate in horizontal and vertical teams?
Extended Learning Time
- What extended day/year opportunities are available for students?
- What procedures are in place to encourage attendance of extended day/year opportunities?
- What procedures are in place to monitor student achievement in extended day/year programs?
- How do the extended day/year teachers collaborate with regular classroom teachers?
- What is being done to strengthen the core academic program at the school?
Assessment
- What benchmark assessments are used to monitor student achievement?
- How are the benchmark results used to drive instruction in the classroom?
- Have the schoolwide programs ensured that all students at the school have the opportunity to reach the
state's satisfactory and proficient levels of learning?
Technology
- How has technology been utilized in the classroom?
- How has technology been effective in increasing engagement, motivation and achievement?

●

The Data Team/Professional Learning Community (PLC) process will be utilized in reading and
math classes. During the Data Team/PLC Process teachers construct Common Formative
Assessments (CFAs) which address essential OAS standards. The essential standards are
included and tracked using curriculum maps. The students are given the CFA prior to
instruction. Teachers take PreCFA data and determine the level of proficiency for each student.
The teachers determine which instructional strategy will be provided for level of proficiency.
Data team members determine appropriate instructional strategies by looking at the current
research of John Hattie’s, Visible Learning; A Synthesis of Over 800 Meta-Analyses Relating to
Achievement. NWEA Growth Assessment results play an integral part of the Data Team/PLC
process. The Data Team/PLC reform strategy addresses the needs of low-achieving and at-risk
students through Response to Intervention Tier 2 interventions from PostCFA data results.
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Qualified Teachers (LEAs will ensure that all teachers and paraprofessionals working in a program
supported with funds under this part meet applicable State certification and licensure requirements,
including any requirements for certification obtained through alternative routes to certification. Also,
LEAs will ensure that high poverty or low performing schools are not staffed with disproportionately high
numbers of teachers who are ineffective, inexperienced or out-of-field. A qualified teacher must hold a
minimum of bacherlor's degree; obtain full Oklahoma certification or an Oklahoma teaching license; and
demonstrate subject matter competency in each of the academic subjects in which the teacher delivers
instruction. Qualified paraprofessionals must have completed at least 2 years (48 credit hours) at an
institution of higher education; obtained an associate or high degree; or completed the Oklahoma
General Education Test (OGET) or the ParaPro or Work Keys Test and achieved a passing score.)
Guiding Questions
- Do all teachers and paraprofessionals at the school meet the qualification requirements in the State of
Oklahoma?
- If not, what action plan has been developed to assist the teachers/paraprofessionals in reaching qualified
status?
- Does the school offer incentives for advanced degrees and/or National Board certification?
- Have all parents been notified of their right to request information regarding the qualifications of the
qualified teachers and paraprofessionals?
- Has a template been created for notifications to parents when students are taught by a non-qualified
teacher for more than four (4) weeks?
- Have data charts been created to display qualified data including degrees earned and years of experience?

●

No teachers are interviewed for a position unless they are qualified. All Paraprofessionals have
appropriate qualification requirements as well. Every student at Skiatook Elementary School will
be taught by teachers who are licensed and certified to teach in Oklahoma. Every teacher will
be certified to teach the grade or subject they are assigned to teach. Teachers must be
knowledgeable of the content taught and use best practice methodologies. Teachers must be
skilled classroom management and parent communications. Professional development will
occur with little time outside the classroom. Teachers should have high attendance and limited
tardies. The teacher evaluation system should encourage growth through the creation of a
personal professional development plan. A template has been created for notifications to
parents in the event that students are taught by a non-qualified teacher for more than four
weeks.

Monitoring/Compliance Documentation
- ''Parents Right to Know'' notification letter
- Sample parent notification regarding Highly Qualified status
- Data collection tools for HQT information
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Professional Development ( High quality professional development (PD) focuses on improving student
achievement by elevating teacher, principal and other school personnel quality through evidence-based
strategies. This professional development should be extended, as appropriate, to those who partner with
teachers to support student achievement, such as principals, paraprofessionals and parents. PD
activities are sustained (not stand-alone, 1-day, or short-term workshops), intensive, collaborative,
job-embedded, data-driven, and classroom-focused activities designed to improve instruction and use of
data from academic assessment.)
Guiding Questions
- Has a yearly professional development plan been developed? Were the teachers involved in the decision
making?
- What data sources indicated the need for chosen professional development?
- Do all professional development opportunities align with the goals of the Schoolwide/School Improvement
Plan?
- What procedures are in place to follow-up on each professional development activity?
- How is implementation of strategies learned in professional development monitored?
- How are teachers supported and encouraged when implementing strategies learned in professional
development?
- Do teachers have individual professional development plans? Do administrators?
- How are the individual plans developed? Does data drive the professional development decisions?
- Are stipends and/or substitutes provided for teachers attending professional development?
- Are teachers encouraged to facilitate professional development?
- How has professional development affected instruction? Does the data support this?
- What sustaining efforts are in place to support new staff with previously learned professional growth?
- What focused area(s) of need will be in addressed through professional development in the coming school
year?
- How will staff be supported and encouraged when implementing strategies learned in professional
development?

●

Based on the Comprehensive Needs Assessment, describe the focus of the school’s professional
development plan
o The yearly professional development plan is created in the District Curriculum
Committee which consists of members from each site's Title I Schoolwide Planning Team
and the Federal Programs Director. The District Curriculum Committee has at least two
teacher representatives from each site, an administrator from each site, and a parent.
Professional development focuses on preparing teachers, principals, and
paraprofessionals to help all students meet Oklahoma Academic Standards (OAS).
Professional development is driven by student learning gaps and is narrowly focused
and monitored.
o The professional development plan was designed with the goals of the schoolwide plan
in mind. In fact, components of the WISE indicators related to professional
development are critical pieces of the plan.
o The Skiatook Public Schools (SPS) Professional Development and Curricular Plan
provides the foundation for providing continuous and sustainable professional
development and curriculum that is pertinent to the education needs of students. Main
initiatives of the Professional Development and Curricular Plan address indicators of the
Oklahoma Nine Essential Elements addressed in the Ways to Improve School
Effectiveness (WISE) Plan. Skiatook Public Schools strives to deliver professional
development activities that meet the criteria contained in the definition of professional

Approved May 2019, Meets ESSA Requirements, Page 29

o

development in Title IX, Section 9101(34) of the Elementary and Secondary Education
Act (ESEA). The Professional Development and Curricular Plan also addresses curricular
goals that are outlined in the SPS Strategic Plan. Main initiatives addressed in plan
include: Planning by the District Curriculum Committee, Curriculum Mapping/Oklahoma
Academic Standards (OAS), Vertical Professional Learning Communities (PLCs), Data
Driven Decision Making , Data Teams & Decision Making for Results, Common Formative
Assessments (CFAs), Northwest Evaluation Association (NWEA) Growth Assessment.
Skiatook Public Schools also has a Two Year Professional Development plan which
outlines the professional development activities during a two year cycle. The District
Curriculum Committee developed the Two Year PD Plan. The District Curriculum
Committee also helps evaluate the Professional Development that is delivered at
Skiatook Public Schools. New Hire Orientation ensures that new employees are
supported in professional development that has already been delivered in previous
years.

Monitoring/Compliance Documentation
- agendas and attendance records of professional development
- site professional development plan

Teacher Recruitment/Retention (Employing qualified teachers in high poverty and low-performing
schools is important for the sustainability of the schoolwide program. Therefore, the schoolwide/school
improvement plan should describe the strategies it will use to recruit and retain effective teachers,
particularly in high need subjects.)
Guiding Questions
Recruitment:
- Has a strategic recruitment plan been developed?
- What marketing strategies have been used to recruit teachers to the district?
- Have positions been posted on school and district Web sites?
- Has recruiting through local institutions of higher education been considered?
- Have local career fairs been promoted? Has the district participated as a vendor?
- Has the school partnered with a neighboring school district to recruit teachers?
- Have future teachers in the community been identified?
- How have teachers been encouraged to apply for positions within the district?
Retention:
- What is the process of new teacher orientation?
- How does an established mentoring program serve new teachers? Does it serve teachers for the first three
(3) years?
- How does teacher collaboration support new and experienced teachers?
- How are teachers included in decision making, planning and resource allocation?
- How are teachers encouraged to obtain advanced degrees and/or additional certifications?
- How are teachers encouraged to become National Board Certified?
- What incentives are offered to teachers to work in high poverty, low-performing schools?

Describe the recruitment and retention plans.
●

The district posts positions on the district website and in the Tulsa World and newspapers.
Those postings list teachers possessing qualifying credentials as a requirement. When
interviewing, the principals explain PLC's and professional development supports in place for
teachers. The district works with higher education institutions with their internship programs so
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●

the district will call them for recommendations also. Teachers are hired to reflect the
demographics of the students. Skiatook Elementary School anticipates staffing needs and
recruits/hires early and provides training for committed teachers for hard to fill positions. An
emphasis is placed on the recruitment of experienced, effective teachers to work with the
lowest achieving students.
The teacher support system at Skiatook Elementary School is tremendous. The participation
within Data Teams and PLCs has created an atmosphere of collegiality. Teachers are included in
decision making during Leadership Team meetings. Teachers are always encouraged to better
themselves professionally. Teachers new to the profession complete an Induction Program with
a mentor teacher.

Monitoring/Compliance Documentation
- written plan for recruiting and retaining teachers
- evidence of recruiting efforts (i.e., job postings, career fairs information, marketing strategies)
- evidence of retention efforts (i.e., teacher mentoring programs, incentives, teacher collaboration)

Parent and Family Engagement: (Parent and Family Engagement is essential in creating schoolwide
plans. Stakeholders should be viewed as academic partners who participate in student/teacher/parent
conferences and are invited to participate in other school committees. It is essential that
schoolwide/school improvement plan contain strategies to include parents in decision making, invite
parents to participate in meetings and committees, and involve parents as academic partners.)
Guiding Questions
- Has a site Parent Involvement Policy and Parent-School Compact been created? (This must be site
specific and different from the district policy.)
- How are the policy and compact distributed to the parents? Updated annually?
- How are parent involvement opportunities evaluated?
- How are parents surveyed regarding parental involvement activities?
- How are parents notified of parent involvement activities?
- What specific training or resources are available for parents on how to help their child academically?
- Has an online gradebook been developed? How are parents assured access?
- Have parents been informed of state standards?
- How often do teachers communicate with parents through phone calls, emails and mailings? How is
this communication documented?
- How often are Parent-Teacher conferences scheduled? Are they held at accessible times?
- Has an annual Title I parent informational meeting been scheduled? How will parents be informed?
- How will parents be encouraged to become active learning partners in their student's academic,
social/emotional and behavioral development?

Describe the school’s strategies for increasing parent and family engagement.
●

School programs, activities, and procedures are planned and implemented with meaningful
consultation of parents. The Parent Involvement Policy and Parent Compact are developed with
parent consultation and reviewed annually. The documents are distributed in the student
handbook. All parents are given a survey to fill out covering 10 components of the plan. Parents
are invited to play a critical role on the Title I Schoolwide Planning Committee, Title I Schoolwide
Review Committee, and District Title I Planning/Review Committee. Parents are invited to
attend the annual Parent Information Meeting. Additionally, parents are invited to attend the
Annual Title I Parent Meeting through notifications on the school website, school newsletters,
and local newspaper.
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●

●

Information referencing site activities and meetings are communicated by: school marquee,
school newsletter, school messenger phone system and email system, district website, district
facebook, and district twitter feeds. All parents have access to the online grading system that
provides parents with attendance information and lunch account information as well.
Parent/Teacher Conferences occur in the Fall semester and in the Spring semester. Parents are
notified of student test scores at Parent/Teachers conferences and well as through reports being
sent home. Parents are also made aware of all Title I Programs through school messenger and
the school website.
Parents are encouraged to take part in the Parent Teacher Organization and Bark.

Monitoring/Compliance Documentation
- copy of the ''Notification to Parents of the Annual Parent Title I Informational Meeting''
- agenda and attendance list for the ''Annual Parent Title I Informational Meeting''
- parent survey or other evaluation tool regarding parent involvement activities
- examples of site/parent communication
- copy of notification to parents regarding student achievement reports and test scores
- copy of notification of title I programs and opportunities

o

Submit Monitoring/Compliance Documentation

Student Transition (This component emphasizes the value of creating a coherent and seamless
education program for all children in the school, but particularly for those at risk of not meeting the
challenging State academic standards. Though the guidance only specifically addresses services to
preschool children in the transition from early childhood programs to elementary programs, activities are
encouraged at critical transition points at all grade levels to support students and parents with changes
in curriculum, instruction and procedures.)
Guiding Questions
- What are critical transition points at the site (i.e., Pre-Kindergarten, Elementary to Intermediate,
Intermediate to Middle)?
- How are counselors involved in the transition strategies?
- Have Parent Orientation Nights been developed?
- What procedures are in place for students to visit the next grade level, meet the teachers and learn new
procedures?
- Have summer grade-level transition camps been held at the school site?
- Do staff members meet in vertical teams to compare curriculum and plan strategies to close gaps in
achievement?
- How often do staff members meet vertically?
- How does the staff facilitate transition strategies?
- What procedures are in place to receive new students to the school?
- Have documents been created to identify transition points, grades affected and coordination efforts?
- How has professional development affected instruction? Does the data support this?

Describe Student Transition Strategies
●

●
●
●

The school provides assistance for parents and students any time there is a transition from a
familiar situation to a new situation (from one building to another). Teachers meet vertically to
look at the academic vertical transition from grade to grade and site to site.
Transition Identified: First to Second Grade and Third Grade to Skiatook Intermediate
Elementary
Grades Affected: 1st & 3rd
Transition Strategies: Tour SE in Spring and Parent Night, Tour SIE in Spring and Parent Night
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●

Timeline: Spring

Monitoring/Compliance Documentation
- copies of letters, flyers, and/or mailings notifying parents of transition activities
- attendance records of parent meetings regarding transitions
- evidence of vertical teaming among faculty (i.e. agendas, minutes, curriculum maps)

Teacher Inclusion in Data Decisions ( Teachers need current and ongoing assessments such as
observation, benchmarks, formative assessments and summative assessments that describe student
achievement. In a schoolwide school, teachers should not only be involved in the assessment selection
and creation process, but should be provided with professional development that increases their
understanding of the assessment tools and how to use the results to improve instruction.)
Guiding Questions
- Do teachers receive professional development on the multiple ways to disaggregate data?
- Do teachers receive professional development on how to change instruction to meet the needs of students
identified by the data?
- Are these changes monitored and evaluated for improved student achievement?
- Have teachers been encouraged to hold regular data meetings analyzing student assessments and
reviewing student work with other teachers?
- Are assessments regularly evaluated for effectiveness?
- Has a chart been created showing the types of assessments, the timeline of implementation and the
intended purpose?
- Identify the formative and summative assessments that will be used to measure student growth towards
proficiency of Oklahoma Academic standards.
- What steps will be taken to collect and analyze student data from formative/summative assessments?
- How will teachers apply student data to strengthen classroom instruction?

Describe school’s process for including teachers in choosing assessment and collecting and analyzing
data.
●

●
●
●
●
●

During Data Team/PLC meetings the teachers evaluate where individual students are and
discuss how or what to do to get the students back to level. The teachers also analyze NWEA
Growth Assessment data within Data Teams/PLCs to determine interventions that need to take
place. Teachers receive professional development in using data to make informed decisions on
an annual basis.
Assessment: Common Formative Assessments, Monthly, Purpose: Monitor for student
achievement in Data Teams
Assessment: NWEA Growth Assessments, Beginning, Mid, End of Year, Purpose: Monitor
student growth in Math and ELA in Data Teams, and Title I Schoowide Planning Team
Assessment: Observation, Daily, Purpose: Monitor for student engagement
Assessment: Classroom Assessments, Weekly/Monthly, Purpose: Monitor student progress
toward academic goals
Assessment: Literacy First, 3x year & Daily/weekly, Purpose: Monitor specific grade level skill
gaps

Monitoring/Compliance Documentation
- copies of assessments used and evidence the assessments align to Oklahoma Academic Standards
- description of how assessment results are used to improve instruction
- copy of the site assessment calendar
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Student Interventions  (Effective and timely evidence-based interventions should be provided to
students who experience difficulty mastering the proficient or advanced levels of academic achievement
standards.)
Guiding Questions
- What are teachers doing to meet the learning needs of all students in the classroom?
- How will strategies such as Response to Intervention (Rtl), Positive Behavior Interventions and Supports
(PBIS), Differentiated Instruction (DI) or flexible grouping be used effectively in classroom(s)?
- What training have teachers received on individualized instruction and/or varied instructional strategies?
- How do students receive additional assistance during the school day?
- How are students identified for these programs?
- How are students monitored and evaluated for these interventions?
- How are extended day/year programs evaluated for effectiveness?
- What type of documentation is collected to ensure that timely interventions occur for students who are not
achieving at a proficient level?
- How will the site determine appropriate instructional strategies?

Describe school's academic and behavioral interventions. If applicable, describe 1) counseling,
school-based mental health programs, specialized instructional support services, mentoring services,
and other strategies to improve students’ skills outside the academic subject areas; 2) the
implementation of a schoolwide tiered model to prevent and address problem behavior, and early
intervening services, coordinated with similar activities and services carried out under the Individuals
with Disabilities Education Act.
●

●

The Data Team/PLC process identifies the students in need of additional assistance on a monthly
basis. The Data Team/PLC process creates instructional strategies for the varying levels of
student competence. The varied instructional strategies will be used within the regular
classroom and will be guided with Hattie research. Students in need of Tier II and Tier III RTI will
receive additional support at specific times throughout the school day. The evaluation of the
effectiveness of the process will be populated with Post Common Formative Assessment data as
well as NWEA Growth Assessment data. The Data Team/PLC process ensures that students who
have difficulty mastering state standards receive additional assistance. The Data Team/PLC
process also provides timely identification with the use of effective diagnostic methodologies as
well as prescriptive interventions.
The school also tracks Early Warning Indicators that identify students who are at-risk according
to Johns Hopkins research. The indicators tracked include attendance, behavior, and
coursework. On-site counselors are available to those students who are identified.

Monitoring/Compliance Documentation
- written assessment and intervention plan
- evidence of monitoring and evaluation of students receiving additional assistance
- evidence that additional assistance supports curriculum and is aligned to Oklahoma Academic Standards
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Addendum – Schoolwide Focus Goals
The percentage of teachers Embedding Weekly Literacy/Writing Activities will be 100% by the end of the
2019-20 school year as measured by the documentation included in Curriculum Mapper viewed by
building administrators in May 2020.

The percentage of students in 3rd grade scoring Proficient or higher in Reading will increase
from 47% to 60% by the end of the 2019 - 2020 school year as measured by the OSTP
administered in April, 2020.
The percentage of students in 3rd grade scoring Proficient or higher in Math will increase from
53% to 65% by the end of the 2019 - 2020 school year as measured by the OSTP administered
in April, 2020.
The 2nd grade students will increase the median NWEA Reading score from 180 to 189 by the
end of 2019 - 2020 school year as measured by the end of year NWEA assessment.
The 2nd grade students will increase the median NWEA Math score from 182 to 192 by the end
of 2019 - 2020 school year as measured by the end of year NWEA assessment.
Percentage of SE students reported as chronically absent will decrease from 21% to 15% in
May 2020.
.
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Appendix D: New FY20 Schoolwide Plan Template
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